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The article raises the problem of improving the didactic arsenal of a mod-
ern teacher in accordance with the requirements of the educational standard.
The essential features of the technology for the development of critical think-
ing are revealed and the domain-specific methodological techniques for its
implementation in the educational process are determined (using the example
of history lessons). The effectiveness of the use of this educational technology
in the educational process is substantiated based on the analysis and gener-
alization of the pedagogical experience of modern history teachers.
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B cmamve cmasumcs npobaema cosepuieHcmeosanus OUOAKMUYecKo-
20 apcenana co8peMeHHo20 nedazo2a 8 COOMEemcmeauy ¢ mpebosaHusMu
obpaszosamenvHozo cmandapma. Packpwvieaemces cyuwpocmmusie ocobento-
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CMu MEeXHONO2UU PA3GUMUSL KDUMUYECKO20 MbIULIEHUSL U ONPeOeIsIOmcst
cneyuguyHvle npeoMemnou 001Acmu MemooudecKue NPUembl ee peaiusd-
yuu 8 obpazosamenvHom npoyecce (Ha npumepe ypoxos ucmopuu). Obo-
CHOBbIBAEMCAL IPPEKMUBHOCHIL NPUMEHEHUs OAHHOU 00paA308aMenbHOL
MEXHON02UU 8 0OPA308AMENbHOM NPOYECce HA OCHOBE AHAIU3A U 0000 e-
HUSL Ne0a202udecko20 ONblmd CO8PEMEHHbIX yuumeneti UCmopuu.

Knrouesvie crnosa: mexnonoaus pazeumusi KpUMu4ecko20 MolULLeHUsL,
OUOAKMUYECKULL APCEHAN,; NIAHUPYeMble 00PA308AMENbHbIE PE3VIIbMANIbL,
Memanpeomemuvle KoMnemenyuu, dghgekmusHocms 06paz06amenbHO0
npoyecca

The changed targets of the Russian education system have determined
as one of the important tasks the need for the formation of a person with
critical, non-standard thinking, capable of independent research of the
surrounding world, the search and adoption of eternal decisions, rapid
adaptation to changed life situations. The solution of this problem is pos-
sible when a modern teacher uses active and interactive teaching methods
and technologies that maximally stimulate the development of intellec-
tual abilities of schoolchildren. One of them in the modern school is the
technology of critical thinking development (TRCM).

The need for the formation of initiative, sociable, creative personali-
ties with a new type of thinking is noted in various state regulatory doc-
uments (Federal Law “On Education in the Russian Federation” dated
29.12.2012 No. 273-FZ with amendments and additions, intro. effective
from 07/24/2015; FGOS LLC, as amended. Order of the Ministry of
Education and Science of the Russian Federation dated 29.12.2014 No.
1644). The expediency of using TRCM is noted PrOOP.

The developers of TRCM were Ginny Steele, Kurt Meredith, Charles
Temple and Scott Walter — four American scientists who were the first
to collect, summarize and systematize material on critical thinking,
methods and techniques of its development. They were followed by
Russian teachers and researchers S.1. Zair-Bek and 1.V. Mushtavinska-
ya, who presented in their work the educational TRCM in the form of
a model of three stages of the organization of the educational process:
“Challenge — comprehension — reflection”.
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Despite the theoretical and practical significance of these works, at
the same time, many issues related to the problem of the practical ap-
plication of TRCM (using the example of history lessons) still remain
open.

The analysis of the state of the problem we are studying in the field
of pedagogy, methodology and school practice revealed a contradiction
between the need to use TRCM and the lack of awareness of teachers
about the introduction of this technology into school practice (using the
example of history lessons). This contradiction makes the problem of
using TRCM (using the example of history lessons) extremely relevant.

Given the importance of this problem, its insufficient practical de-
velopment in the educational process allowed us to determine the topic
of our research.

The purpose of the study is to theoretically substantiate the effective-
ness of the technology of developing students’ critical thinking (using
the example of history lessons).

Research objectives:

1) To identify the essence of critical thinking development tech-
nology;

2) Identify methodological techniques for developing students’ crit-
ical thinking (using the example of history lessons);

3) To establish the effectiveness of the use of technology for the de-
velopment of critical thinking (using the example of history lessons).

To solve these tasks, theoretical (analysis of literary sources on the
research problem, the method of comparing and comparing different ap-
proaches of the authors to the disclosure of the essence and effectiveness
of TRCM in history teaching, the method of systematization of the au-
thors’ ideas for the introduction of different TRCM techniques) and em-
pirical (generalization of the pedagogical experience of history teachers)
methods of pedagogical research were used.

Solving the first task, we identified the essence of TRCM based on
the analysis of literary sources, the method of comparison and com-
parison of approaches of different authors to identify the essence of
TRCM (using the example of history lessons). The essential stages of
the implementation of various stages of TRCM are reflected in Table 1.

155



INTERNATIONAL JOURNAL OF ADVANCED STUDIES IN EDUCATION AND SOCIOLOGY, Ne1, 2023

Table 1.
Tasks of the three stages of critical thinking development technology
The «Challenge» stage The «Comprehension» | The stage of «l_leﬂection»
stage (reflection)
1) Update and summarize 1) Get new information; | 1) Holistic understanding,
the student’s knowledge on | 2) Make sense of it; generalization of the in-
this topic or problem; 3) Correlate with exist- | formation received;
2) To arouse sustained ing knowledge; 2) Assignment of new
interest in the topic being 4) Look for answers to | knowledge, new informa-
studied, motivate the student |the questions compiled | tion by the student;
to study; in the first part. 3) Formation of each stu-
3) Formulate questions that I dent’s own attitude to the
would like to get answers to; studied material.
4) Encourage the student to 4) Encouragement to fur-
work actively in the class- ther expand the informa-
room and at home. tion field

In the course of work (using the example of history lessons), within
the framework of this model, schoolchildren master various ways of
integrating information, learn to develop their own opinion based on
understanding various experiences, ideas and ideas, build conclusions
and logical chains of evidence, express their thoughts clearly, confi-
dently and correctly in relation to others.

As the analysis and generalization of the experience of practical
teachers has shown, history teachers give the greatest preference to
individual methodological techniques at various stages of TRCM
(Table 2).

Table 2.
TRCM techniques at various stages
Stages Exam- Characteristic Tasks to be solved Toplcs on
ples history

Brain |Itis a kind of group dis- | Participants generate | «The foreign
attack | cussion, which is charac- |the maximum number |policy of Pe-
terized by the absence of | of ideas for solving ter the Great
criticism, search efforts, |the problem, includ- 1682-1721.»
the collection of all pos- | ing the most fantastic
sible answers, hypotheses |ones. Then, from the
and suggestions born obtained options, the
in the process of under- | best solutions are se-
standing the problem and |lected that can be used
its subsequent analysis in practice

Challenge
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True The essence of the recep- | After reading the «The Reign
and tion is that at the beginning | text of the paragraph, |of Catherine
false | of the lesson a number of | students return to the Great
= state- | statements on a new topic | their answers, eval- 1762-1796.»
£ |ments |are given. During the train- | uate them using the
E ing, students must choose | information received
o both correct and incorrect | in the lesson, thanks
2 answers and justify their | to this, students learn
g choice. Choosing the right | information better and
© and wrong statements, faster
students rely on their expe-
rience, intuition or already
existing knowledge
Group | Organization of joint The technique allows | It is an el-
discus- | collective activity, the you to influence the ement of a
£ |sion purpose of which is an opinions, positions and |lesson on any
5 intensive and productive | attitudes of the partici- | topic with
= solution of a group task | pants of the discussion | the use of
& through logical argu- | TRCM
ments in the process of
direct communication

Summarizing the experience of practical teachers who use TRCM in
history lessons, it can be argued that working in pairs or in a group dou-
bles the intellectual potential of students and significantly expands their
information stock. In addition, joint work contributes to a better under-
standing of a difficult information-rich text, a depth of understanding
and perception of new material appears, is analyzed and compared with
existing knowledge. Respect for one’s own thoughts and experience is
developed, and a new, even more interesting thought arises.

Summarizing the above, we can conclude that the use of technology
for the development of critical thinking (using the example of history les-
sons) allows a modern teacher to create favorable conditions for the acti-
vation and development of students’ thinking abilities and the formation of
all planned educational results in the Federal State Educational Standard
of General education (subject, meta-subject and personal competencies).
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